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barbarity of his ancestors, and the goodness and generosity of the colonising
nation which, putting an end to the tyranny of the black chiefs, brought with it
peace, education, health measures, and so forth. The machinery of falsification is
particularly evident in history courses (and with reason). Many Africans will
remember all their lives the untruths they recited without understanding them:
"Our ancestors the Gauls" .. . "Celebrate the brave chiefs who took the
Samory! No more irons, no more slaves, to our conquerors, thanks" . .. "In her
colonies France treats the natives like her sons," etc., etc., etc.13
Another recent study documents the feelings and attitudes of responsible
African Christian leaders and laymen toward Western Christian missionaries in
Ghana.14 The things that most disturbed the Ghanaians included the following: the
missionaries isolated themselves in segregated residential patterns and often lived in a
big house on a hilltop (as Lugard had advised); they did not mix socially with
Ghanaians nor share meals with them; they adopted a patronizing manner towards
their "native" and "heathen" charges as that of master to servant; despite their
supposed greater knowledge they were ignorant of Ghanaian religion, family, and
social customs; they did not relate their Christian teachings to the local culture of
ceremony and art; they deliberately tried to denigrate local craftwork and art forms
and to substitute the imported Western forms of religious worship; they not only
imported Western institutions in unmodified form, they also brought with them their
Western religious rivalries and sectarian competition; in short, the Ghanaians looked
upon the missionary as another instrument of imperialism.
Such an image would naturally be hard to take by missionaries who had
dedicated their lives to "converting the heathen" in the service of God and the
Christian gospel. The picture, of course, was not of unrelieved criticism, but the basic
point seemed to be that the missionaries' theology was better than their anthropology.
Of the positive contributions that the missionaries made to the Ghanaians, the stress
on education was always deemed to be of the highest importance, despite the criticism
for using the schools as recruiting agencies for the denominations.
Of all the elements of Western civilization diffused by the imperialistic system,
the one that was most eagerly adopted by the nationalist leaders and their followers
was Western education, especially insofar as it contributed to science, technology, and
political and economic thought. If, indeed, "the future will look back upon the
overseas imperialism of recent centuries, less in terms of its sins of oppression,
exploitation, and discrimination, than as the instrument by which the spiritual,
scientific, and material revolution which began in Western Europe with the Renais-
sance was spread to the rest of the world,"15 it will be in large part due to a new
realization that Western education played a key role in the imperial process that led to
modernity for the greater part of the world.
13 Abdou Moumouni, Education in Africa, Praeger, New York, 1968, p. 45.
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